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In this bicertennial year, institutions, professions and individuals are

<

‘acutely aware of the past. The speech cormunitation profession and its zllied

fields are no excegptions. "In fact, the theme of the 1976 SCA convention will

- . . . * N
be "cheock-up," an attempt to make us aware.of our professional goals and the.. - ,

extent to yhicﬂ we appear to be accomplishing them. One of the notable aspects
/ " .
of-this bicentennial has been the attention to "implications for the future,”

&
n. In keeping with the spirit of the bicentennial, I would like_to review

! .

a\Ziiult, no doubt, of the impact of futuristic rnovements on contemporary edu-
cat

with you today some of.the current trends in cormunication educatioen as these \

,have emerged from the past and ‘as they are likely to medify and be modified by

evérits of the future. ’

But first let melsay that to discuss communication education tcday may seem

like an attempt Lo discuss the universe. ¥or we are in an era of appiications

of communication knowledge to institutions and problems ‘in_all contexts and at

411 levels of coptemporary society. 1 i ’ .

We are also in an era where the methodologies of many well-established -
, §

disciplines are being applied to the study of human communication. For example,

a recent book of readings edited by Budd and thenl. includes anthropology, ark,
. A 1 :

biology, philosophy, econtmics, history (and firally, speech), among its
:I "
approaches to human commun%?ation. In a sense, communication studies, whethar

14

e ' ’ 4

or not they yet constitute?a;t{écipline, have become a focal point for the

physical and social sciesnces, therarts and humanities. In another sense, the
L] - -
\ 1 . . .
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- L. .
methodologies of gémmunication studies and the very processes of communication
. N » ’ ' .-
may be viewed as'mediators emong the disciplines. For as human heings seek to

. -, . ' . PR |
process and structuxe messages coming from many disciplinary sources in a cen-
L4 ) .

tury of message overﬁoad, there must be methodoiogies which help them to dis-

e Ty

cover structural similarities (and differences) in data, to structure data for
. . ' ‘ .
immediates or delayed applications, and to employ feedback mechanisms to evaluate,
. (. .
predict and plan-message behavior. In addition, nessages from various disciplin-

&

ary ccntexts must be evaluated f;om such §iewpoint§,as the rhetorical, aesthetic

and ethical. PN o . “
e K
-t — . )
While communication studies are bound to thrive ia an era emphasizing -

interdisciplinary approaches, we ﬁqst take cate that as the disciplines apply
. . N, . . .
for "adoption," we in s?eech who have nurtured ,the communication child also rajse

her to adulthood and keep her from being violated. Furthermore; ik is obvious

: \ R .
that we bave never quite had this.child acéepteg in her own right by the rest ?f .
society., “If we had, oggl coﬁmunic;tion coﬁpetence would now/be rg&hired, by
taxpayers and school "bosses," for every secondary school tprOuggout the coun;ry'
with the §amé reyerence q;.arithmegic, history, re;ding, and physical eduga;ion.

. . { . , - -

For we must remember that reéardless of what great ad&aﬁch,are mgde ?y a . y
éiscipline in higher educatdion, its growth or’demise‘in pgbiic school education

: - ‘ o
is a reflection of the discipline as the public knows, it. The recent emphasis,

-

for exzample, on aeqelopmgnt of Eecondary school psychology'curricula~by the

Anerican Psychological Association (a scholarly, university-duminated organization)

- - -
. - ‘

is in part'a fesponse to public a:greness of the imporfance ofepsychology as a

part of general knowledge. ' .
- ; .

[}

» ’

[ L)
Why has speech communication Rot earned the public and profelsional esteem

-

as a requireméng in secondary schools? What are our prospects for the future,

»

+
5 : ,

-

¢

o
[ 2N
*
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*
/

] -

. / )
. . 0o Jos ;e .
/ ) educatlon at a‘glven p01nt in time, we mygt consider:

. 1,

-

B

o

4

given current trends-in ¢ommunication ‘education?
) . . T . .
. . mement in an attempt to predict the future., | .

To understand- the pattern of communication education (or any field) of

-

<
Let's look backward for/a

N

.

(Figure ‘1) _ L

N

For whom was the 1n$truc;10n intended?

Who gs t?e learner”
/
/ «

. .

Who are/éﬂ teachers7 What are -their quallflcations7

oeing taught or emphasized?

(Wnat are the instructional strategies

.« s -

. P )
contexts dog§ the instruction occur?

onents must.Eé"considered against the motifs of education and *

.e

/ soc1pty, 17et, the values, bellefs and goals that dominate the soc1al and political

1nsfitutlpns and’interrelate with the educatlonal systems of the tlme.

. / ’/ ° ’
. i

/‘_/

The Past Scene ) .
. , e . T .
’ If OZ were to stu.';fhis "mosaic" of components with respect to speech .

\ y , P P P

A

L4

/ .,/

educatjion in colonial Americé
1 WAy

the best help.@ould be the book, A Hiiéory of

Speech decatlon 1n Amer1ca,2 edited by the 1ate Karl Wallace‘ from it we could
TJ .;’ ( *
£111 id moft of the pIQCes from colonial times’until abqyt 1925. '
. ~ M Y L

What were the dominant themes in socigty and education in colonfal America?

\ 4 s -

. - ! -
- The 17t% and 18th centuries emphasized leaxning to serve the church and state;

.
s / .

. there was a concern with inexpensively pr?v1d1n5 educational”’ opportunltlus for "y

.
. .

everyone. But most ;pportdnt was the fagt that education vas conducfed orally

as lpc*ures, recitauions, declamations, ¢1sputations, dramatic dialogues, etc.

- ' » -

In the ladt’ half of thg 18th

- LI ‘S

- century, the literary and debating societieg flourished, first with osriginal .

i . M . ‘
Fa - .

later ‘yrith planned and written speeches.

N
Orators *in college recelved.a great deal of honor.

N speeches and Thus,” anyone who went
‘ . 2 . : , Ty

- . |

[ERJ!:‘ ‘A" . L - : . ‘" .. , | é_

rorecrosieio enc) . e \
.




, to school Yeceived imstruction primarily through oral means, and "fed back!

" <

his learning (albeit largely through recitatioa) by means of oral language.

5Whac concepts were enphasized in speech education? By 1642 Ramistic

N theory dominated rhetoric. The important thing for us to remember is that Ramusr
L]
. .

Al - .

’, considered sty‘e and delivery to be split, from invention and.argangement; style

was’ ‘an ornament to logic. By 1730, the.empJ;sis:in colonial America on the

-5 . . . - . 3

classics brought a return to the rhetoric of Cicero, where style was again

. « . e . . . .
importanr and where persuasion with its.five parts (invention, digposition,
g A :

] ‘ -

elocution, memory and pronunciation) were ‘concerned wich influence upon an
1

A

2 : - \ y .

audienca. Another movement at this time was the Belles Lettres or the '"rhetoric
% !

N 8, .

. -t . -
e’ *of ,style:" * From about 1750 to the end of the century, we see thé growth of the

A ~
. - . .

elocution movenment which'was to have the greatest ‘impact on the initial speech

. -~
~

education moviment in this countfy. . : : . .

. ! ’

\ -

During the nihetreenth century, the ppblic schools emphasized a cormon

r

¢ ot 3 . -
education for alt. Factors mentioned by Bo¥chers and Wagner which were part of ,
the nineteenth- century influence upgn education were: 1) the political equaliza-

tion that arose with the extension of the right to vo;e,lthus influenceing the

~e

emphasis on trainlng for citizenship, 2) the growth of manufacturing which

regylted in the rise of cities with diversified social and ethaic patterns,

»

3) tax—supported school systems which eliminated church control over ‘public -
¢ : ! ' . , ( . . .
' . . . ' . . .
4 education; and 4) the growth of American literature apd expansion of libraries
. * L N [ . .

.

for the pdblic. In educdtion, ‘the chilq was viened as ‘something more than sinful

’ .

- . e , .
and in need of moral training. Science was introduced into the curriculum. ’
'

-
1 - . 0 hd

- Children learned, to read sileatly ‘for meaning, and reading took on new emphasys.

N .
Lad .

‘
Definitions and language usage vere important in speaking and writing to preserve’

‘

' " 4 proper Engiish. While oral reading, enunciation and prénunciation were important,

.

~
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. discussion and conversation appeared as part of the cirriculum and indicated

ld

. . - . 4
-a trend "toward. speech training in a broader and more practical sense." |

, . W

+ By 1890, according to Borchers and Wagner, rhetoric was offered in almost *

. S 1
N Y 1
evéry schook, but'we cannot class1fy this as speech training since there remained - j
s

|

i

.

. , . s,

“the tendency to emphasize written rather than.oral czomposition."5 The century
. . ; \

which sdw the ‘appearance of silent reading also witnessed the rise of debate as an

- L4

- N . A

%
educational activity, which still—remains today one of the most prevalent. and I

,accepted forms of setondary speech activity.

- Y - ,

~ . -
_What_ werg the concepts taught in the .schools and who was teaching them?

.

-

- . v R
‘It is importafit to realize that the content makers in the :field of rhetoric at -

2 . . . N < .
N - .

- -
this time had noved from the artistic emphasis in the elocutionary movement to .
. . P V- ~

,

-

the scientific; this interest ‘gave rise to the ghySiological aspects of speech,

‘\ )

.to acoustic analysis and .other aspects of’ thé speech sciences bf the 20th .

-
v / . '

century. Teachers of the time werd often itinerant elocutionists who saw enter-

- K v . 3 .
tainment values rather than educational 'values in the 'study of speaking.
- : y p® g

.
At the end of the nineteenth century and at the’begihning/oi the twentieth

"
’

came expansion in courses‘?nd the rise of departments in the structures ot/ﬁﬂ

’
- .

*higher® education, Speech -education in the twentieth century was very much within

rd
“~

“ 0 . , - s

the secandary school curriculum, particularly in the form of debate and dramatics,
" _. J 01 : ,/ 7 .

which flourished as extracurricular activities, - S L

To reflfét what seemed to be the growth>of a separate discipline in the

» . . . ’ A1
secondary schools, in 1914 speeth formed its own organization, by splitting off
. ] * N
. \ i . .
from the National Council of Teachers of English;- professionally it was recog-*

nized that speech had educational goals different from.those of the ‘English

’teachers. Speaking in 1915 te the National Association of Academic Tecachers

’

\

of Public Speaking; Jangs 0'Neill said: T

. - ~




’

N -

-

: " . Mon-academic and extra~curricular triumphs &nd victories

must*not be the most priized distinctions. The platform and the
. ' - *

. b ¢
. . stage nOst giye way to the study and the classroom as the scenes
of our best and most important work and our richest and most
. ) . ~

€nduring rewards.
. 7 ) A N .

> [4
.

It Is ironic that in 1975, some of us interested in secondary education are
still striving to get speech out of the trophy case and into the classroom!

Who were the teachers of speech in the early 20th century? In 1920, the‘/

. ad

- association was .asking that teachers of speech hawe as high a quality of training
’ : PN : .\ - .
as teachers of other subjects.. (We shall see in a few moments that this goal .

v -

. ) .
has been far from achieved in our profession.) While state assoclations worked

diligently for‘téécher standatds, it was (and still is, in some placés) possible

v
.

for teachers certified in English to teach speech with only three semester hours

> LY

ip, any phase of speech. Who in 1920 were the recipients in this new era oI
prosperify in speech education? According to Gulley and Seabury, in 1920 -

* - A United States Bureau of Education survey on\ﬁcrth Central Asso~ | -

. » -
ciation schools commented, "it is doubtless contrary to general

impression” that near;y“ﬁhe—third of the schools make &efin@te of £~

V4 .
A -~ .

erings' in public spgakiﬁg. . .. As Andrew T. Weaver observed:

‘

A decade ago it ‘Seemed doubtful whether the importance

~
) of training in speech would evgg'be widely recognized.
~ s Theisituation is quite different today. There has‘come
- * ' .
. a growing conviction among school men everywhere that
’ . . R h
' -
some sort of organized class work in Speech should be
» . 4 . ’ !
| , * introduced into the bigh school curriculum. . ..We stand
~— N N 7 .
| -~ R on the threshold of a new day. . ’ «
3 - . ) P’i,l
o ‘ "

ERIC - . S g ‘
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° v

. . -
. As we shall see~in a few moments, for various reasons,: we never'!crossed the

. , ..

X Y
threshold with respect to gpeech off8rings and requirements in the secondary*

|
, B
¢ - .‘%

. . . - 4

schools,
. . / ) 1
- . The sciences of speech flourished and culminated in the speech Lorrectlon
'

movement wh*ch led to the formation of departmenta for remedial speecH work, Byﬁ

.
.

1926, only’ twelve short years after the split from English, a new association

was formed--the American Academy of Speech Correction, fo}erunner of the American
.\‘ ’ . A-.

Speech and Hearing Association. Ten years after that, in 1936, the American

» . -

Educational Theatre Association was formed, leaving the young Speech Association

of America .to deal primﬁri}y withApublic speaking,.forénsics, the_speech

sbiénces, and something in communicativn happening from the_impact of the social

. \,
« . . N

sciences. This.''something" was later to demand its own .territory in-the Fifties
. : e ~

ir the form of Ehe National SOCLety for the Study of Comnunication (now the

.
1%

. International Communication AssOciationl. In &sseuce, our territorial splits b

were not serving the needs of those in sebondafy or even small college speech

education %ho were asked to teach'forensics,‘theatre, phonetics; public speaking,

group discussion‘and still keep up with new'resnarch ‘in the comnunication sciences

Small wonder that one of SCA's largest divisions is still “theatre." The more

»

we disintegrated professionally, both by content and by state-natiornal liaisons,

the more the English teachers and others became convinced.that we had little

worth”teaching.). ﬁ
- . -

A3

It was probably prophetic that GiIes Wilkeson Gray, writing of the growth'

of "the speach field to 1890, said: "The thirty years vere a period of transitionm.
- . . 4

\.

will 1t be sai& that by the end of the next thirty years a period of disintegra--
- ‘ ; . —

v

: 8
tion had‘set in?"
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— _ ] ) The Contemporary Scene

- Where are-we now with respect to our mosaic? Let's look ‘first at forces
N . . T

. i ] . . . , )

, in contemporary socie® which appear to be having major impacts on education in
[ - [V - '

‘ - A - * .
- -
general., o, - . ~

I . P - s
' * ’

First, there are atteméts to temper the effects of technological advances -

ve

with humanistic emphases. There are the pfoblems of human worth and dignity if

—— ¢ .

. . ) \ . X . s
‘ a world where technology often intervenes between the individual and the decisions

- -
. - . ..

which affect him or her. While techhology saves us time and permits us to con-

centrate on higher orders of thinking, we are faced with some.new educational

dilemmas. One.example for the math edicators is: to what extent will the

-introduction of mini-calculators in the early grades inhibit the-dévélopment

—— - B
’ -

of students' higher level mathematical skille? = st -wit weer' _ ;

v Other examples: we know that mass media have permitted gregfet participa-
tion by peaople in‘éyénts of the world--wars, human disasters, strikes, etc. In

]

one sense, technology has equalized knowledge levels and made everyone somewhat

.
. . -
-

smarter (despite recent theories that mass media viewing has also contributed

1

- _.-to decreased functional literacy scores). But, has mass communication also

.

made us more immune to violence, changed our tolerance for in~humane-ness,
‘decreased our sensitivity levels? If so, how can these effects be balanced ~ -
through affective education? We see in education trends toward "confluent

curricula,” or attempts to blend the cognitive and technological aspects of

a4

knowledge witn education’ for valies.* Goal statements in almost all state

r -
’ .

e we

" L]
—_'education documents indicate increaged emphasis on human relations and

.

R human valuas. . ' ,

.

* A second force in contemporary society with an impacp on education is

the rapid‘fractionation of tﬂé pucleaf'and extended family, with a fe-designation

. ‘ a ~»
>

E
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of sex roles in society. We are all familiar with- the statistics’on divorce f
R ' - . 1
e . ]

‘rates, sequential marriages, numbers of single women who are now legal heads

e

of.households, the social acceptance of few living.patterns, an®.a concern for

|
i
the "senior citizens" who must survive without ‘benefit of the extended family.

.
.

Goncurrently there_is the search for new sources of human intimacy and the

v

shat'tering and rebuilding of seif cbncepté formerly connected with exual and

(I .

social roles. The'applause when EdiTh Bunker 'puts down" the chauvinistic

Archie may be evidence that mass media is making such social movements happen

~

faster and with more widespread effects than at any other time im hi §tory.

Alternatlve family styTes have placed greater. demapds on education insti-

N .

"tutions for suchvinnovations as extended day care, continuing education, and
. \ )
,eddeation\in contextsg outside the-classroom. There is concern 1n the curricu-

* dum for teachlng people to cope with change and for helping them to achieve.

\
.

greater productivity duriﬂg the various Stages-*birth through deéth. There is
~ . 4 . 1 had
a concern for copability being developed in the very early life stages. A good

t B .

example is a program in Boston called BEEP (Brookline Early Education Project, -

-
- . .

LI 9
recently described in the Sunday New York Times) , where professional educators

are helping parents in the home to understand early child development and
. . .
accomplish with a minimum of anxiety the various tasks of parenting.

A third force having enormous impact on educatioh is economic pressures

-
v

in part related to rapid depletion of matural resources. The natural impulse

Py -

g < - »

/ ; ) ;
to "tighten the belts" when jobs run low and inflation runs high interacting

.

with oehaviorlstic movements in educatLon areﬁreflecfed in the quests for

educational v*ab1lLLy. Lhe accountability movement with its emphases on per-

- - N . ~
- — -

formance, results, management by objectives, sysLems approaches and data—based

decislon—making has bpawned the trend toward competency—based education. We
. 1]

L]

(S 1 »

- ) . - IU, .
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r b . >
\ I3 N - i

.

see state legis1atures demanding resu1ts, state education departments such ag *

-
A

those in New York and Vlorlda mandatlng dlsc1plines and institutions tor' Spell‘

. v 7 ~ aia - ™ ~

out" competencies and learnlng obJectives, ve see states banding together into

consortia such as the Multi-State Consortium on Competency Based Teacher Edu-
- - * ] -
cation to pool resources for educational decision-making.

’

But fhe movement which has also gained force' and which may seem paradoxicql

in view of the reported oversupply of available teachers in relation to available

v
-

positions is the movement of "professionalism" in education. With the rise of

. b
unionism among teachers and increased emphases by the National Education Asso-

clation and others on teacher welfare, there have also been backlashes against
accountability., Thers is an increasing concern for who is going to govern

teacher education, licensing, and the selection of educatignal content and
r

goals, and a rise of umbrella organizations such as the Associated Organlzations

. . ‘
for Teacher Education (of which SCA is a member) attempting to cut across

disc}plines through areas of common concern. There is a definite emphasis
‘' Al

. D]
on associations as representative of educational concerns. For example, the
. . ‘ /

-

current attempts of Senator Mondale to draft a bill on teacher centering

-

involves representatives from various orgapizations with~differing views on

the issue of who should govern .teacher education. Another example: the guide~

‘' v

lires used by NCATE teauns ask whether the institution prepariné teachers has
L .~
utilized the guidelines of . the%arious professipnal organizations in the dis- -

ciplines in which their graduates will teach.
While the scholarly, non-utilitarian types of organizations may be losing
.~ . v Al
member interest, those with professioral and political-concerns related to the
’ ) . ' .
discipline and its applications tend to be the targets of increased interest,
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.' - A fourth forc%, and perhaps the rost potent in alteriqﬁ sbciety éga : .

' o X PR
?edycation, results from changes in work styles. Agains as mass media cﬁﬁ%te
’ — _— B

= N i

-

S - Iy

v

new awarenesses for human possibilities, people tend to aim high, and few wish

-~
. B
Eal - v

to do the menial work. A new book by Barbara Eaigon, All the Livelong’Da;:' .

) . 10 - . : .
The Meaning and Demeaning of Routine Work, pictures workers' attempts to cope

~

;M‘

-, with tedium”and the dttempts.of management to keep workers from gaining growth .
. g Lobt
and independence through the exercise of higher level-skills.,
w . o o .® - N . 3 )
T . Recognizing that a person living in the next decade is likely to changa——

jobs as many as nine times in a life sban, the caiﬁef education movement is an
, < “ D )
attempt to expdnd awareness of the *\#6T1d of work" below the high school or
* ]

college level into the elementary scheools where the meaning of work is taking

‘on new emphasis. 1In addition, with the emphasis &n utilitarianism in society

and .education, there is concern for, including those curricula which will have
.
impact on preparation for work functions. In fact, we are told that'‘¢areer edu-

cation efforts in the National \Unstitute for Education will be aimed next year
. .4 .
at transferrable skills, i.e., centering school learning arouand those skills

. N

likely to make pedple more employable as ﬂhey alter their careers.

\ ”~ .
Educational and economic theerists concernad with career preparation have

attempted to' classify jobs on such dimensions as whether they are concerned
with data, peopie or things, or whether they are machine-, service- or human

knowledge-based or by the kinds of personalities‘which teund to £ill them.ll

-

<
¢ . 1 a, . . .
Many of these viewpolints haye great implications for contributions from
P,
communication education.

Having just described some of the factors influencing society and -

‘

education today, let's look at communication education. What has happened

to our field since Karl Wallace finished editing History of Speech fducation

’

»

= . o -

. :

rale]
»
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S~ More,alarming is the question of how many studants are being rei¥héd ‘through -
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*in Americd? What are some of the events'occuring in the profassion and .

N
- ~

»

- . - A Y

through profcssional ac bOClat}OnS to fit’ the\fleld into the’ contemporary sce"°7

&

L3 . ,h . . .. ) (.—
(Fizure 2) - ’ T .o !,
' ) . , . ' . [y .

Firétﬁ.as thdse of us “familiar with higher education and coficerned with .

-

. . . Pd ‘ . N
’ public school education know, ctommunication secondary curricula appear to be

7
. at least thwrty years benlnd the times.’ Probably, in pprt, because of the
’ ! [

™~
L. {pnofebslonal fragmentatlon at a critical time’ 1n cﬁeedevelopment,of the dis=

, - 3
.‘- . . o .

cipline-(descri§ed earlier), sgeech*ﬁever'got to be a requirément in most state

educatwon systém;, but remalned as ap elective, tyﬁlcally -under .English.
Whllo in hlgber education,‘communication theory.and research have bébn

s t . -

' -~
appfied to suqh areas as information processing, idterpersonal and governmental

. . . ~ .
, -

. . . N ¥
cormwnication, marriage.and fimily, geriatrics, and the humafi.spectrum--birth
- ’
‘o . " ¢ PN » I ¢
through death--in‘-secondary schools, the latest (1972~73) data from the ]
- Y . h »

.

National Center for Educatibnal ‘Statistics indicates that of the schools offering-

o - 2 4 P * " ' ¢
v -speech-related courses (speech, diction, public speakdng, drama, debate,
e ‘ 4 . a ' ., S

.radio—t.v.—filﬁs, the preponderance of courses are in speech and public

N

*.

,speaking, . with the greatest increases occurring clnce 1970 in mass communica-
12 ) . A
) tion. While content varies according to the teacher, and it is difficultr to
~ L 44 . . S 4 . P ]
s Lo Tk Y AP
tell from labelq what is being ‘taught, it is safé to say that most currlcula do
’ ~ ’
not emphasize aﬁﬁlicatlons of communlcation theory ta llfe 51tuat10ns,,and
[y M_,
K certa nly sec0ﬂdary ‘students are ot generally led to dee relatlonahips of

content to communicatlon-reld*ed fields. : - ’ ~ .

B .

.
L/

". . include. speach® components, anly’aboup 57% of the setondary schools‘in the

- S ,
N 4

N -

| Sy
Ca

™~
t

speech or communicatiQn courseés. While we acknowledge that many English classes

P Ty
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Tnited States, according to the same NCES data, appear to offer speech

. &

»

‘ ° .
While most states report that’ it is still possible for ‘teachers to

teach speech having taken six to twelve hours in the  subject,

.

encouraging slgns in several states--Flor

Washington, that speech associations have begum to make an impacg‘in‘yp-grading

Ny

L . . . ’
+there is increased concern among most gf the states for competency-based
- . LA v

’

P

3
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* : .

communication courses.

.
.

the 'teaching requiraments and’ curriculum.

.

.

)

¢

. 4
communication education and for assessment procedures.

. What measures are being taken in the profession to contemporize éontenq,
- -
contextsj instruct

relation to content, there is a greater concern for closing the gap between

-

¢

.

. /

ion, and personnel related 'to commun

there are.

™ - .
ida, California, Wisconsin, Oklahoma,

Instructional goals have varjed considerably from state to state, but
- - R

ication education? *‘In

comnunication research and public school curricula. SCA, which administers N

o . - w o,
the ERIC podule of the Reading and Comrmunication Skills Clearinghouse, is

fn) o

,disseminating materials in wmass communication,

communication and careers, conflict resolution, intercultural cormunication,

etc. In addition, there are a hand

Y

»

non-verbal communication

-

. . .« : .
ful of.new secondary textbooks which reflect

e ;o “ ¥ «
. the new emphases on interpersonal and applied communiZation. We must not

S , o, ‘
neglect the question of vhateit is our discipline can contribute to other
LY

.

e "

-

disciplines, notably those cqncerned with educational research. Until recéntly,®
. ¢ « . R

. s

classroom comwmunication wa

9

.

several peqplé in our profession--Bob Kibler

llaslett

johrnals in education. One of the-fastest growing courses in universities
. ? 5 4

of, the University of Delaware,

g

| Florida State Univeréity, Betty

|
J

k

[
.

s itvestigated by educational resesarchers; récently

or .
othéts—~have contributed to

N
Vd
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today is that dealing with communication for classroom teachers. We have -
even begun to talk about a possible role for the secondary speech teacher as
\/

a communication resource’ pe¥son who helps people from wvarious disciplines' with
, classroom and non-acacemic communication problems. One of the most promising
’/ / " 1 y .1 ) ’ . ]
developments is that through SCA's move to the Washington area, interactions

with the National Institute for Education are li%sly to increase the defini-

tion of basic skill's beyond reading and math to include spe;king and.liétening.
. . - .
As this occurs, there are likela to be many influential results for research

- . ’

-

and development. )

.
M »

[

In relation_to personnel who teach speech communication and related -

courses, very little is currently known about their pre-service and in-service

preparation. ﬁndgr the sponsorship pf the E%ucational Polities Board of the
S¢A, a study is_being cqnducted by William Davidson of_ghé Univeréity of'Wi%_
consin to determine the national picture on selection prgoédu%eé and othe£

. - . .
aspects of preparation for .those teaching sggeéﬁ. Iq efforts to ;?-g;ade

thosé prograhs in teacher preparation institutions which prepare teachers of

¢

' .

speech and of theatre, guidelines were-prepared by a joint committee of SCA .

and ATA, and are currently being used ekteqsively by NCATE teams in their

I

. ] ) 5 ‘ .
.evaluations of Institutions. One of the promisimg aspects of the document ’
. * is..thé>serwvice component vhich recommends that all teachers be prepared in
. 5 — W »

areas o speech communication and thkeatre. Anotter document being prepared

by the same task force, which will have a prelimiﬁarj draft at the Houston

14 . -

convention, is a description of guidelines for generating competencies in . .
- . ° <

ERIC - | LY

s . ' .

N . (R 3
: communication and theatre for all teachers,for thoge licensed to teach *
] ) ¥ ’ R e a -
speech, theatre, and fass communication, and for specialiste within those
. b AN .
areas:” To meet the futuristic demands for dlfferentiated staffing, the document
- ' . -. - °
| ' - C o
E Q o . * oo
|
i
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4 .

will enable those who prepare and hire teachers to put together competency

medules in nunerous combinations from the' various areas of the communication.

} £ . R ~

arts and sciences. Since these documents have the blessings of two national

. ,“’ . * . . (3 ' N . .
associations--SCA and ATA--and hopefully dissemination within state organlzatloﬁs,
J N

they have,a high likellhood of being used by agencies looking to professional

[
organizations for guidance.

In the area of instructional procedures, one of our deficits has been an

understanding of the stages at which functional communication skills develop.

The initial goals of a natlonal competencies project supported by Axe-Houghton
funds and administered through the SCA is resulting in a taxonomy of developﬁental-

skills ahd related instructdonal goals of the yariéhs grade levels. There jis
l LY

a need, of course, for new strategies which will indiviﬁualize cogmunication

- o5 L] ..
education with respect to career needs, contexts it which learning occurs,

L]
. . >

individual communication problems, and socio-cultural differences. A notable

.

- )

deficit. in our field is in the production of non-ptint media to describeé those
concepts derived from research and instruction.

Within the area of evdluationz the national office gets hundreds of

requests for instruments to evaluate speaking-and listening in academic and .

~

,job contexts. Through initial discussions with the director of the National

’ .

Assessment for Educational Progress, SCA is attempting to éet speaking ‘and

listening competence of school children assessed in the same ways that writing,
; y g

reading, sgtial studics and other areas have been assessed. 1In doing so, we

. - -

are going to have to delineate. those competencies worth assessing (perhaps .

[y .

the transferable skills. in the words of NTE),-and the concomittant

evaluatlon procedures.

The Bicentennial Youth Debates, which are being administered through

the SCA under the #uspices of the National Endowment for the Humanities,

P>

’ -,
L . « N

~ N o
16 . ‘
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has already reaco;d 9,000 secondary schepels and schhouls of o&goer/education.

We can only hope that this will help speach-nake ioroads into the secondary.
. I " ‘ .
sc¢hools and hopefully with a revised notion of forensics,

'

A promising trend

came out of the Nationa} Developmental'Conference on Forensics held last
. 4 a
@ . . .
September at Sedalia, Colorado as a joint project qf the American Forensic
' . . . ’ \h ) ‘ * e
Association and the SCA in the form of many resolutions including this one:

-
-

Forensics should develop students' comnunicgtive abilities,

especially the abilities to analyze controver51e§ select and I
'evaluate evidence; to construct and refute arguments, and <o .
understand and use the values of the audience as warrants fpr

belief.l4 ' K /—\

. If we remain consolidated.as a pro;esolon-—whlch may mean at least some (/1$uf

W pHAce ," >,

[0 0%] /3503 O"' Putnil

.

/v/l:,/j

T

Apolltlc“l mergers og\ nterest—-we rlay indeed cross Andrew Weaver s ”thneshold

of a new day.

- «

If not, it is entirely possible that the read ing teachers and &

-

.the social studies tzachers who recognize the values of communication educatigg~\\\

may swallow up what we think we teach best intg their own curricula. -

:
B .
‘ . M 1

) . ' . . . . . I

+

The Future Scene " —

If the futurists are right, we are going to 'gee data—based decision-

¢ . . .
. ’ nmaking in most of our public institutions, functionalism used as the basis for
w 3 . )
2 ( ‘ .
planning® new patterns of family life, work and leisure, education occurring in

-

non-academic as well as academic.contexts with shared.governance of teacher

>

education, aad increased state re’'sponsiblity for child development. But the -? .
- .

nost profeund impact qn sociéty and education (assuming 'the planet survives)

will be the advent of what Aldo Visalberghi called in a recent paper dellvered

nls

"

at a meeting of the American Council

P -

on Education, "the,learning society

Visalberghi emphasi%ed the fact that

e dre already moving toward forms of
. , L.

. recurrent or sequential education at

the post-secondary level and that there

n

.
. . . 4
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are shorter cyclés of education developing pAr

Cummulative recqrds sum up

as well as those accumulated in traditional university settings.

e an embhasisuop practical experience with

?e goes on tq‘ghy: '

she is doﬁgtantly Tearning and striving upwar
.. : . : 23
in ‘such* a soci

labor. C %5. ) i : ..

implications”
. - N
- “wtion from a task anmalysis of
i R
-~ jobs require

ete. " What if jobs were compu

' .
i. v W . .
) I

tly replacing longer cycles.

3 '

L4
credits from life experiences oOr learning modules

.

. , -

There ail;
- Y
“time off" for working before, i

4 -
.

&

. g -
-

: . :,J: Y
uring or aftef schooling occurs. He says: .
* Yo

An addipféﬁal amount of labour for unskilled and nenial work may
be furniéﬁe@ by the practice of always starting working careers
from the, bottom (assgmbly lines, cleafiing, etc.), everyone moving
later to ‘higher professional levels, assisted by a highly flexible
- system of 7ecurrent education. . . ‘
.‘l\ ¥ . . i
. * N
gh-status and.low-status jobs could
become a matter of different
ther than of early+and definitive
Y _Hp

. 1

. ' l'l ‘. . N
The diffafence between hi
. best, to'gm incréased extent,

kX

stages ij each indjvidual's life ra
class ;iétinction.; i

- - il

.

A )
' 4 e
. r_iA o v ) .
ne imr bkuch a model is a part of the "learning society,' because he or
+ . p . 4 y’ A .

5

d to go as far as possible. Nopody

by ‘U‘ ' - <
ety would bg burdened down for a lifetime by-th Eedium of menial

.

© - s .
As we conjecture a-possible "learning society," can ybu imagine Some of the
A Y

What if“we‘had informa~-

—

for comfumication education of the future?

jobs dccording to communication dimensions? Sore

high leyels of aecis;on~making, problem solving, information giving,

3?7 What
i,

rerized aécording to communication dimengion

e
3 ”

if we.,undérstood structural simjlarity among jobs on the basis of communication

dimansions and could teach copmuiM.cation skills at the secondary level related to

4

career and compunicatjon pfeferences?' What if the processes that we mow under-

< .
stand as intrapersonal communication yereé applied to the processes of helping

inéividuéls fipd congruence among job preferences, job intentions, and lével

of aspiration? What 1f educatijon reflected the emphasis in contemporary society
- » < - . ‘.

.

- . .
'
.

1
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¢ ., [} -, . ;
on oral rather than uritten n‘o*mation processing, and every person at every i
]

1

1

i

stage in the lcarning society!\were required to demonstrate oral commpnication
- * \ . . . .
eompetenge? . ! .

.
\ .

) \ l While the nomentun gatheréd at the tyrn.of the: century was slowed down by

o - - . N

r

professional disintegration and, a rerémph351s on readlng and wrltlng skllls, 1
‘4

v

believe that in  the current scenF of empha81s on utllltarianlsm, on efforts to

~ |
merge'behavﬁoristic and humaniét ¢ philosophies, and in face of the new
- « - [aer ﬂ;g,r/,;;;ro:)
cormunication patterns to meet changing worz and social styles,'wejwill'probably
- . .

¢ '

be a prominent force in the 2lst ceSéury& fPerhaps we will once - again be able
. . X
to say as james’O'Neill said in 1916,
7
So for the flrsfftlme we stand united, we have reached the
first. position necessary for prdper professional adxance. Our
point of view, then, is that of professiomal solidarity, united
for the advancement of whatsoever things are right. Do not mis-
& understand me to mean that we are all agreed on what is right.
No such calamity is possible. I fé&el confident that we shall be
spared the blight of unanimity of opinion for some time to come.
But I am also confident that ‘'we have .here a unaninlty of loyalLy
to the profession ae a profession--an esprit de corps embodied,
and fmade potent therefore on a national scope,,for the filrst time
in history. Such is the point at which we stand. 17 .

o
*% ? ‘s

. A * . .
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